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INTRODUCTION

In the contemporary discourse of educational research, student motivation has
emerged as a pivotal determinant of learning effectiveness and long-term academic
achievement.! Motivation not only sustains attention and effort but also fosters resilience in
the face of challenges, thereby serving as a fundamental driver of both cognitive and affective
learning outcomes.” Within the framework of Islamic education, particularly in the teaching of
agidah at the primary level of Madrasah 1btidaiyah, motivation acquires heightened significance.
The abstract and theological nature of agidah demands not merely cognitive comprehension
but also the internalization of spiritual and moral values that are central to students’ character
formation and religious identity.’

Globally, there has been a growing recognition that traditional teacher-centered
models are often insufficient to address the dynamic learning needs of 21st-century students.
Pedagogical reforms increasingly emphasize learner-centered approaches that foster creativity,
collaboration, and critical thinking.” Within this shift, Project-Based Learning (PjBL) has been
highlighted as a pedagogical innovation capable of enhancing learning motivation by situating
knowledge in authentic and meaningful contexts.” " PjBL. encourages students to construct
knowledge through active inquiry and collaboration, while simultaneously connecting
classroom learning with broader social and cultural realities.”

In the specific domain of Islamic education, PjBL offers transformative potential. By
traming agidab instruction around real-life projects—such as community service, religious
campaigns, or creative media that convey theological concepts—students can experience faith
not merely as theoretical abstraction but as a lived and practiced value system. Such
integration allows the teachings of agidah to become more tangible, relatable, and capable of
shaping both spiritual awareness and social responsibility. In this sense, PjBL aligns closely
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with the broader aims of Islamic pedagogy, which aspires not only to convey knowledge but
also to inculcate values and nurture holistic individuals.

Complementing the role of instructional methods is the psychological construct of
self-efficacy, defined as individuals’ belief in their capacity to execute actions necessary to
achieve desired outcomes.” A robust sense of self-efficacy empowers students to persevere in
the face of academic difficulties, regulate their learning strategies, and sustain motivation over
time."”'" In faith-based subjects such as agidah, self-efficacy may determine whether students
approach tasks with confidence or anxiety, and whether they are able to transfer learned
principles into daily practices of worship, ethics, and social interaction.'

The interaction between innovative pedagogy and self-efficacy thus provides a
compelling framework for understanding learning motivation in Islamic education.”
However, despite the extensive literature on both PjBL and self-efficacy in general education,
research that examines their combined influence in religious subjects remains scarce.'* This
lacuna is particulatly evident in the Indonesian context, where Madrasah 1btidaiyah represents a
distinctive educational environment that integrates national curricula with Islamic values.
Exploring how PjBL and self-efficacy jointly contribute to motivation in agidah learning can
yield valuable insights not only for practitioners but also for policymakers seeking to enhance
the quality of Islamic education in alignment with global educational standards.

Accordingly, this study investigates the extent to which Project-Based Learning and
self-efficacy predict students’ motivation in learning agidah at Madrasah 1btidaiyah Daruttaqwa
Suci Gresik By bridging pedagogical and psychological perspectives, the research seeks to
provide empirical insights that enrich the discourse on effective instructional design in Islamic
primary education. Moreover, the findings are expected to contribute to the broader field of
educational innovation, highlighting how the integration of contemporary learning models
and motivational psychology can enhance both academic achievement and value-based

education in a globalized era.
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METHOD
Research Design

This study adopted a quantitative correlational research design to explore the
predictive influence of Project-Based Learning (PjBL) and Self-Efficacy on students’ Learning
Motivation in the subject of agidah at the Madrasah 1btidaiyah level. A correlational design was
considered appropriate because the primary aim was not only to describe the existing
conditions but also to statistically test the direction and strength of the relationships among
the study variables. By employing this design, the researchers were able to determine how
variations in the implementation of PjBL and the level of self-efficacy were associated with
differences in students’ motivation to learn agidah.

The rationale for choosing a quantitative correlational approach lies in its ability to
provide empirical evidence through statistical testing while maintaining objectivity and
replicability. Unlike experimental designs, which manipulate variables under controlled
conditions, a correlational design allows researchers to examine natural variations in
classroom settings. This is particularly relevant for the current study, where the focus was on
real-world classroom practices and psychological constructs as they occur in authentic
learning environments.'® Through this design, it was possible to measure the degree of
association between instructional strategies (PjBL) and psychological beliefs (self-efficacy)
with students’ motivation, thereby producing insights that are both pedagogically and
theoretically meaningful for Islamic primary education.

Population and Sample

The population of the study comprised all fifth-grade students of Madrasah Ibtidaiyah
Daruttaqwa Suci Gresik, during the 2023/2024 academic year. Using purposive sampling, a
total of 60 students were selected as participants, representing intact classes that had
experienced instruction in agidah with PjBL strategies. The sample size was considered
sufficient based on statistical recommendations for regression analysis."”

Variables and Instruments
1. Independent Variables
a.  Project-Based Learning (P/BL): measured through an observation checklist assessing the
degree of implementation across dimensions such as student-centered inquiry,
problem-solving, collaboration, and product creation.'®
b. Self-Efficacy: measured using a modified version of the Motivated Strategies for Learning
Questionnaire (MSLQ) self-efficacy subscale, adapted to the context of Islamic

education.”
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2. Dependent Variable

a.  Learning Motivation: measured through a Likert-scale questionnaire (1-5), adapted from
Keller’s ARCS motivation model,”” covering attention, relevance, confidence, and
satisfaction, contextualized for agidah subject learning.

b. All instruments underwent content validation by two experts in Islamic education and
one educational psychologist. Reliability was tested using Cronbach’s alpha, with all
scales exceeding the 0.70 threshold, indicating acceptable internal consistency.”

Data Collection Procedure
Data were collected in three stages:
1. Observation of PjBL implementation during the agzdabh lessons (two project cycles).
2. Administration of questionnaires measuring students’ self-efficacy and learning
motivation.
3. Triangulation of data through short reflective interviews with teachers to confirm the
implementation fidelity of PjBL.*
Data Analysis
Data were analyzed using multiple regression analysis to determine the extent to which
PJBL and self-efficacy predict students’ motivation. Prior to regression, assumptions of
normality, linearity, and multicollinearity were tested. Statistical analyses were conducted using
SPSS version 26. Significance was set at p < 0.05. %

RESULTS AND DISCUSSION
Results
Descriptive Statistics

The descriptive analysis was conducted to provide an overview of the three major
variables examined in this study: Project-Based Learning (PjBL), Self-Efficacy, and Learning
Motivation. As presented in Table 1, the mean score of PjBL. implementation was 4.12 (SD =
0.56). This relatively high value indicates that PjBL strategies were applied consistently in the
classroom, enabling students to actively participate in inquiry-based tasks, collaborate with
peers, solve authentic problems, and produce project outcomes. The relatively small standard
deviation also suggests that the implementation of PjBL was evenly experienced across the
sample, with little variability among students.

The average score for Self-Efficacy was 3.89 (SD = 0.61), reflecting a moderate to
high level of students’ confidence in their ability to engage with and complete learning tasks in
aqidah. While the mean was slightly lower than the other variables, it still demonstrates that
students generally believed in their learning capacities. The higher standard deviation
compared to PjBL implies that some variability existed in students’ levels of confidence, with

certain students expressing greater self-assurance than others.

20]. M Keller, Motivational Design for Learning and Performance: The ARCS Model Approach (New York:
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Finally, Learning Motivation recorded the highest mean score of 4.21 (SD = 0.58),
which indicates that students generally displayed strong enthusiasm, persistence, and positive
attitudes toward agidah learning activities. This finding demonstrates that, overall, students
were motivated to learn not only due to external instructional factors but also due to their
internal drive. The standard deviation suggests a relatively consistent distribution of
motivation across the sample, meaning that the majority of students shared similarly high
levels of motivation.

Taken together, these descriptive results suggest that students at Madrasah Ibtidaiyah
Daruttaqwa Suci Gresik benefited both from innovative instructional practices like PjBL and
from their own psychological resources in the form of self-efficacy. The combination of high
motivation, supported by effective pedagogical design and self-confidence, provides a strong
foundation for enhanced learning in Islamic religious education.

Table 1. Descriptive Statistics

Variable Mean SD
Project-Based Learning (PjBL) 4.12 0.56
Self-Efficacy 3.89 0.01
Learning Motivation 4.21 0.58

The bar chart illustrates the average values for the three study variables, accompanied
by error bars representing their standard deviations. Learning Motivation recorded the highest
mean score (M = 4.21, SD = 0.58), followed closely by Project-Based Learning (M = 4.12, SD
= 0.56). Self-Efficacy, while slightly lower (M = 3.89, SD = 0.61), still reflects a moderate to
high level among students. These findings suggest that students generally showed positive
attitudes toward agidah learning, supported by both instructional strategies and their
confidence in personal abilities.

Mean Scores (£5D)

PjBL Self-Efficacy Learning Motivation

Figure 1. Descriptive statistics of PjBL, Self-Efficacy, and Learning Motivation with mean
scores and standard deviations.

Correlation Analysis

To identify the relationships among Project-Based Learning (PjBL), Self-Efficacy, and
Learning Motivation, Pearson’s correlation analysis was carried out. The results, presented in
Table 2, indicate that all the correlations between the three variables are positive and

statistically significant at the p < .01 level. This outcome suggests that improvements in
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instructional practices and psychological belief systems are consistently associated with greater
student motivation in agidah learning.

Specifically, the correlation between PjBL and Learning Motivation was found to be r
= .56 (p <.01), which indicates a moderately strong and positive relationship. This means that
when PjBL is implemented more effectively—by engaging students in authentic projects,
inquiry, and collaborative activities—students report higher levels of motivation toward
learning Agidab.

Similarly, the correlation between Self-Efficacy and Learning Motivation was even
stronger, at r = .62 (p < .01). This finding demonstrates that students who possess higher
confidence in their learning abilities are more likely to sustain attention, persist in difficult
tasks, and remain enthusiastic about religious education. In other words, students’ belief in
their own competence is a key driver of motivation.

Finally, the relationship between PjBL and Self-Efficacy was also significant, with r =
A48 (p < .01). This implies that effective application of PjBL may contribute to strengthening
students’ self-confidence, as engaging in structured projects allows them to experience
mastery, collaboration, and successful problem-solving—all of which reinforce their sense of
capability.

Taken together, these results highlight that both pedagogical approaches and
psychological constructs are interdependent in fostering motivation. PjBL not only provides a
stimulating environment but also indirectly nurtures self-efficacy, which in turn fuels stronger

motivation.
Table 2. Correlation Matrix
PiBL Self-Efficacy Learning Motivation
PjBL 1.00 48¥* S56%*
Self-Efficacy 48¥k 1.00 .62%k
Learning Motivation 5o+ 62x%* 1.00
Note. p < .01

The heatmap demonstrates that all variables are strongly and positively related.
Specifically, PjBL is positively associated with both self-efficacy (r = .48, p < .01) and learning
motivation (r = .56, p < .01). Self-efficacy shows the strongest correlation with motivation (r
= .02, p < .01), reaffirming that students’ confidence in their abilities is a critical determinant
of sustained motivation in Agidah learning at Madrasah Ibtidaiyab.

Self-Efficacy

Learning Motivation

=
=2
=
=
=
=

o
=
E
g
=

Figure 2. Correlation matrix showing significant positive relationships among Project-Based
Learning (PjBL), Self-Efficacy, and Learning Motivation
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Regression Analysis

To further investigate the extent to which Project-Based Learning (PjBL) and Self-
Efficacy jointly contribute to students’ learning motivation, a multiple regression analysis was
conducted. The overall regression model was found to be statistically significant, R* = .52,
F(2, 57) = 31.0, p < .001, which indicates that approximately 52% of the variance in students’
learning motivation in agidah lessons can be explained by the combination of PjBL
implementation and students’ self-efficacy levels. This substantial percentage highlights the
importance of considering both pedagogical strategies and psychological constructs when
examining factors that shape learning motivation.

As shown in Table 3, both predictors made significant contributions to the model.
Project-Based Learning (PjBL) yielded a standardized beta coefficient of .34 (t = 3.21, p <
.01), suggesting that higher-quality implementation of PjBL moderately increases students’
motivation to learn agidah. This finding confirms that pedagogical strategies emphasizing
collaboration, problem-solving, and authentic projects foster greater engagement and interest
among students.

Self-Efficacy, on the other hand, emerged as a stronger predictor with a standardized
beta coefficient of .46 (t = 4.28, p < .001). This indicates that students who hold stronger
beliefs in their own learning capabilities demonstrate higher levels of persistence, confidence,
and motivation in engaging with agidah tasks. In essence, while innovative instructional
practices provide the context for meaningful learning, students’ internal confidence and belief
in their ability to succeed play an even greater role in sustaining motivation.

Taken together, the results underscore the dual significance of combining instructional
innovation (through PjBL) with psychological reinforcement (through self-efficacy building)

in strengthening students’ motivation.

Table 3. Regression Analysis

Predictor Beta (8) t Sig. (p)
PjBL 0.34 3.21 <.01
Self-Efficacy 0.46 4.28 <.001

Model Summary: R? = .52, F(2, 57) = 31.0, p < .001

The figure illustrates that both PjBL and Self-Efficacy are significant predictors of
motivation in aqidah learning at Madrasah 1btidaiyah. Among the two variables, Self-Efficacy (3
= 0.46, t = 4.28, p < .001) demonstrates a stronger predictive effect compared to PjBL (8 =
034, t = 3.21, p < .01), confirming the crucial role of psychological belief systems in
sustaining student motivation.
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Figure 1. Beta coefficients of predictors of students’ learning motivation.

Discussion
Descriptive Findings

The descriptive analysis of this study highlights that students demonstrated positive
perceptions toward both Project-Based Learning (PjBL) and their own self-efficacy, with
motivation emerging as the highest dimension. This result suggests that in the context of
Agidah learning, interactive instructional designs that emphasize inquiry, collaboration, and
authentic application can successfully stimulate learners’ enthusiasm. The high motivation
score (M = 4.21, SD = 0.58) indicates that student-centered strategies in Islamic education not
only foster persistence but also nurture intrinsic interest in the subject matter. These findings
align with prior evidence that student-centered pedagogies create deeper engagement by
fulfilling learners’ needs for autonomy, competence, and relatedness, which are essential
psychological drivers for sustainable learning outcomes.

Moreover, the relatively high self-efficacy score (M = 3.89, SD = 0.61) reflects
students’ confidence in their abilities to accomplish academic tasks, even though some
variations exist among individuals. This suggests that when PjBL is integrated into agidah
instruction, it does not merely strengthen students’ spiritual understanding but also supports
the development of transferable competencies such as problem-solving, collaboration, and
resilience. Prior research confirms that project-oriented approaches enhance learners’ self-
efficacy and critical thinking by situating knowledge in real-world contexts.”” In this regard,
the combination of high motivation and robust self-efficacy serves as a powerful indicator
that Islamic education can achieve holistic objectives—intellectual, spiritual, and

psychological—when supported by innovative pedagogy.”

Correlation Findings
The results of the correlation analysis underscore the interrelated nature of
pedagogical design, student motivation, and self-efficacy. The moderate to strong positive

24 1. G. W Luh Masdarini, Candiasa, I. M., Agustini, K., & Sudatha, “The Effect of Project-Based Learning
and Self-Efficacy towards Students’ Entrepreneurial Readiness in Vocational High School,” Pegem Journal
of Education and Instruction 14, no. 2 (2024): 324-330, https://doi.org/10.47750/pegegog.14.02.38.

5 K Yew, E. H. J., & Goh, “Problem-Based Learning: An Overview of Its Process and Impact on Learning,”
Health Professions Education 2, no. 2 (2016): 75-79, https://doi.org/10.1016/j.hpe.2016.01.004.

26 Bell, “Project-Based Learning for the 21st Century: Skills for the Future.”
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relationship between Project-Based Learning (PjBL) and motivation (r = .56, p < .01) suggests
that instructional strategies emphasizing authentic inquiry and collaboration are effective in
stimulating learners’ engagement. This finding is consistent with previous scholarship that has
shown how innovative teaching practices enhance both interest and persistence, thereby
fostering more meaningful learning outcomes.”” Such results indicate that when applied in
agidah education, PjBL may serve not only as a vehicle for transmitting religious knowledge
but also as a catalyst for students’ enthusiasm and deeper involvement in the learning process.

Equally significant is the strong correlation between self-efficacy and motivation (r =
.62, p < .01), which resonates with Bandura’s social cognitive theory, positing that confidence
in one’s ability is a robust predictor of effort and persistence in academic tasks.” This study
turther highlights that PjBL correlates positively with self-efficacy (r = .48, p < .01), implying
that the experiential and collaborative dimensions of PjBL contribute to students’ confidence
in mastering tasks. Prior research confirms that active and project-oriented approaches in
education not only enhance learners’ motivation but also reinforce their sense of capability to
succeed.” Taken together, these findings suggest that effective implementation of PjBL in
Islamic education can strengthen a dual foundation: cultivating students’ psychological
resources and advancing their academic development.

Regression Findings

The regression analysis further clarifies the predictive dynamics undetlying students’
motivation. The model explained 52% of the variance in learning motivation, which is notable
given the multifaceted nature of motivational constructs. Both predictors were statistically
significant, yet self-efficacy (B = .46, p < .001) emerged as a stronger determinant than
Project-Based Learning (PjBL) (8 = .34, p < .01). This indicates that while innovative
pedagogical frameworks create enabling contexts for engagement, it is ultimately students’
confidence in their own competence that exerts a more powerful influence on their sustained
effort and interest.”” This outcome corroborates established evidence that self-efficacy
functions as a critical psychological driver of persistence and achievement across diverse
learning environments.

Moreover, the significance of PjBL as a predictor, despite being weaker than self-
efficacy, should not be understated. Its role in facilitating authentic, collaborative experiences
provides students with mastery opportunities that in turn strengthen their self-beliefs.” Recent
studies on online collaborative PBL—such as the Bridge21 approach—demonstrate how
structured teamwork and authentic problem-solving tasks contribute not only to heightened

27 Klassen, R. M., & Usher, “Self-Efficacy in Educational Settings: Recent Research and Emerging
Directions.”

28 Bandura, Self-Efficacy: The Exercise of Control.

29 J Tangney, B., Sullivan, K., & Lawlor, “Online Collaborative PBL — The Bridge21 Approach,” Computers
and Education 7 (2024): 1-20, https://doi.org/10.1016/j.cae0.2024.100224.

30 J Cherukuri, “Beyond Lectures: Innovative Approaches to Promote Student Engagement ThJournal of
Engineering Education Transformationsrough Scenario-Based Learning (SBL),” Journal of Engineering
Education Transformations 38, no. 2 (2025): 570-75, https://doi.org/10.16920/jeet/2025/v38is2/25083.

31 A Belwal, R., Belwal, S., Sufian, A. B., & Al Badi, “Project-Based Learning (PBL): Outcomes of
Students’ Engagement in an External Consultancy Project in Oman,” Education and Training 63, no. 3
(2021): 336-359, https://doi.org/10.1108/ET-01-2020-0006.

67
Ar-Fachruddin: Vol. 2 Issue 1, 2025



Project-Based Learning and Self-Efficacy as Predictors of Students’ Motivation in 4qidah Learning

motivation but also to stronger confidence in learners’ abilities.* When viewed together, these
findings suggest that motivation in agidah education is best cultivated through the interplay of
effective pedagogy and psychological resources, where PjBL provides the scaffolding and self-

efficacy sustains long-term commitment.

CONCLUSION

This study investigated the predictive influence of Project-Based Learning (PjBL) and
self-efficacy on students’ learning motivation in agidah at Madrasah 1btidaiyah Daruttaqwa Suci
Gresik. The findings showed that both variables significantly contributed to motivation, with
self-efficacy emerging as the stronger predictor. Correlation and regression analyses confirmed
that effective implementation of PjBL fosters engagement and collaborative learning, while
students’ belief in their own abilities more strongly sustains persistence and enthusiasm.
Together, these factors explained 52% of the variance in learning motivation, underscoring
the interplay between pedagogy and psychology in shaping students’ learning outcomes. The
results suggest that strengthening motivation in Islamic education requires a dual focus:
adopting innovative, student-centered instructional models such as PjBL, and cultivating
learners’ self-efficacy through feedback, mastery experiences, and supportive classroom
environments. This study contributes to the literature by extending the discussion of PjBL
and self-efficacy into the underexplored domain of Islamic religious education, demonstrating
the universal relevance of motivational constructs across contexts. Future research should
involve larger samples and longitudinal designs to further clarify the sustained impact of
instructional and psychological factors on motivation and achievement.
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